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Part 1:
Grade Level:	5		Subject: English 	             				
Number of Students: 20	Date: 	10th April 2021     Instructional Location:5W
	Lesson Goals

	· Lesson Title: Reading: “The Cry in The Corridor”
· Central Focus of Lesson: 
The lesson focuses on the vocabulary used in the comprehension. Understanding the new terminologies in the passage makes learners have better interpretation skills of the passage. English as a subject requires learners’ ability to critically analyze a passage thus the need for understanding every word used.


	
State Standard(s) Addressed:
Fifth Grade Common Core State Standards: New York
New York State Education Department 5th Grade Reading Standards (Literary and Informational Text) | 5R  
Key Ideas and Details 
5R1: Locate and refer to relevant details and evidence when explaining what a text says explicitly/implicitly and make logical inferences. (RI&RL)
· Learners try to infer on the previous reading notes as a way of acquainting themselves with the relevant points to explain the text.
5R2: Determine a theme or central idea and explain how it is supported by key details; summarize a text. (RI&RL) 
· Learners critical examines the topic of the day, “The Cry in the Corridor” with the intention to explore major thematic concerns like oppression as brought out in the text.
5R3: In literary texts, compare and contrast two or more characters, settings, and events, drawing on specific details in the text. (RL) 
· Leaners identifies the major and minor characters used in the passage in the process of understanding the central ides of the passage.
In informational texts, explain the relationships or interactions between two or more individuals, events, ideas, or concepts based on specific evidence from the text. (RI)
Craft and Structure 
5R4: Determine the meaning of words, phrases, figurative language, academic, and content-specific words and analyze their effect on meaning, tone, or mood. (RI&RL) 
· Learners utilize the new words to underscore the diction of the writer, stylistic devices used, tone and attitude thus leading to better understanding of the writer’s central idea.
5R5: In literary texts, explain how a series of chapters, scenes, or stanzas fits together to determine the overall structure of a story, drama, or poem. (RL) 
· Learners utilize the plot of the passage: introduction, rising action, climax, falling action and denouement to determine the overall structure and message of the story. 
In informational texts, compare and contrast the overall structure in two or more texts using terms such as sequence, comparison, cause/effect, and problem/solution. (RI) 
5R6: In literary texts, explain how a narrator’s or speaker’s point of view influences how events are described. (RL) 
Student’s identifies the writer’s point of view to help them familiarize with the characters and message of the text.
In informational texts, analyze multiple accounts of the same event or topic, noting important similarities and differences in the point of view they represent. (RI) Integration of Knowledge and Ideas 
5R7: Analyze how visual and multimedia elements contribute to meaning of literary and informational texts. (RI&RL) 
· Learners develops inferred and literal meanings of the topic from multimedia and visual elements used.
5R8: Explain how claims in a text are supported by relevant reasons and evidence, identifying which reasons and evidence support which claims. (RI&RL) 
· Learners attempt to explain the meaning of the new words according to the context they are used in the passage. For example, the meaning of a word derived from the context makes the student understand the concept better than using denotative meanings.
5R9: Use established criteria to categorize texts and make informed judgments about quality; make connections to other texts, ideas, cultural perspectives, eras and personal experiences. (RI&RL)
· Learners uses the new terminologies especially, those ideas addressing social affairs, to appreciate the cultural diversity and other social phenomena.
 







	Lesson Objectives and Language Demands

	· Content/Skill Objectives:
By the end of the lesson, learners should be able to:
i. Explain the meaning of the new words used in the passage. The learners will be expected to critically examine the context of how words like stirring, creeping, darting, preen, languid and novelty appear to underscore their meanings.
ii. Pronounce the words correctly. Prior reading knowledge makes the learners stand a better chance to correctly pronounce the vocabularies.
iii. Construct correct sentences using the new words. Learners understanding of the new words makes them capable of constructing correct sentences.
· Language Demands: 
To demonstrate their understanding, the learners will be expected to apply some language skills: syntax.
In so doing, the learners will be able to correctly use the new words to correctly form grammatical sentences.
· Key Vocabulary: stirring, creeping, darting, preen, languid, novelty.

	

	· Resources:
I will use literature book: The Secret Gardens as the reading resource written by Frances Hodgson Burnett
· Materials:
I will need various materials like flashcards encrypt with new words and a projector to project to the learners the sentences with the new words used.
Anchor chart featuring the six comprehension reading strategies. 

· Sources: 
Advanced Learners Dictionary
The Secret Garden: English and Literature textbook.




	Prior Academic Learning and Prerequisite Skills

	· Prior Academic Learning and Prerequisite Skills: 
Students have to be well conversant with grammar rules. Also, leaners should have proper reading skills to connote the meaning of words as used in the passage. The reading skills gotten from the reading lessons in the previous grades proves essential. Such prerequisite skills help in the achievement of a reading lesson thus the success of a lesson.
· Misconceptions: 
Common misconception usually associated with reading lessons is that new words are only understood by looking up their meanings in the dictionaries. Conversely, meanings of words can be determined through analyzing the context they have been used in a passage.
Another misconception is that reading a text once is enough. Understanding a text requires reading more than once and testing oneself thereby relating the facts and concepts.





Part 2:

	Lesson Plan Details 
Write a detailed outline of your lesson, including instructional strategies, learning tasks, key questions, key transitions, student supports, assessment strategies, and conclusion. Your outline should be detailed enough that another teacher could understand it well enough to use it.  Include what you will do as a teacher and what your students will be doing during each lesson phase. Include a few key time guidelines. Note: The italicized statements and scaffolding questions are meant to guide your thinking and planning. You do not need to answer them explicitly or address each one in your plan. Delete them before typing your lesson outline. 

	Beginning the Lesson/Introduction: Minutes [ 5   ]

	What Teacher Will Do:
· The teacher makes a recap of the previous reading lesson by displaying some of the challenging words and phrases learned.
· The teacher introduces the story by telling a short story: “the first roller coaster rides” 
· The teacher outlines the aim and objectives of the lesson as a way of setting a purpose for the lesson.







	What Students Will Do:
· Learners attempt to give the meaning of the words shown as was learned in the previous lesson.
· Students listen attentively to the short narrative.
· Learners keenly identify the lesson prerequisites and attempts to pay attention to each aspect outlined.

	Introducing New Content/Skills: Minutes [ 10]
How will you introduce and explain the new information or skills so that students will understand both the how and the why?

	What Teacher Will Do:

· The teacher takes the learners through the passage by dividing the learners into 5 groups.
· The teacher gives the learners 3 minutes to silently read the passage.
· The teacher further randomly provides every learner with flashcards bearing different vocabularies and asks them to read the words aloud.
· The teacher takes the learners through the correct pronunciation of the vocabularies.








	What Students Will Do:
· Learners read the passage aloud in groups


· Learners silently read the passage paying attention to the new words.


· Students attempt to read the words aloud
· The students listen attentively to the correct pronunciation of the new words.

	Guided Practice: Minutes [ 20]
How will students be supported as they practice the new skill or interact with the new content?

	What Teacher Will Do:

· The asks every student to pronounce the words as instructed.
· Further, the teacher asks the learners to connote the meaning of the vocabularies as used in the passage.
· The teacher asks the learners to construct sentences using the new words.





	What Students Will Do:

· Students try to pronounce the words accordingly.

· Leaners attempt to derive the meaning of the new words by relating the context the words are used in the passage.


·  Learners attempt to construct grammatical sentences using the new words.

	Formative Assessment: [see the Assessment Guide below for further assistance]
How will you monitor learning/check for understanding during these activities?

	What Teacher Will Do:
The teacher 
· The teacher assigns every learner to construct more different sentences using the vocabularies learned. 
· The teacher counterchecks the learner's work and makes more adjustments as per the learner's understanding of the new concepts.



	What Students Will Do:

· Learners attempt to apply the vocabularies into new contexts by constructing grammatical sentences

· Learners revise their work and make corrections where necessary.

	· Closing the Lesson Minutes [ 5]
· How will you restate, clarify key concepts, extend ideas, check for understanding?
· How will you engage students in reflection on how the content/skills learned today can be used as readers/writers/learners? 
· Summative Assessment: [see the Assessment Guide below for further assistance]
How will students share or demonstrate the extent to which they met the lesson’s learning objectives?

	What Teacher Will Do:
· The teacher summarizes the lesson by emphasizing the confusing words in terms of their pronunciation.
· The teacher showcases more excerpts for learners bearing similar words as a way of showing learners the importance of such words in English.
· The teacher gives an assignment on giving the meanings of the new words and using the words correctly in sentences.






	What Students Will Do:
· Learners take note of the confusing words and attempt to pronounce similar words as a way of demonstrating their understanding of the concept
· Learners realize that the newly learned words apply in most contexts in the English language.



· Learners take the assignment and attempt it according to the instructions given.


	Extension  
· How could you extend this lesson if time permits? 
· What specific extension activity might the students do after this lesson to continue to practice the content and skills?
· What will you do to further support those who did not meet learning objectives?

	What Teacher Will Do:

· The teacher can ask students to compose imaginative works by utilizing the new words.
· The teacher can also assign learners more excerpts to read.
· The teacher can opt to offer extra lessons for students with difficulties in understanding the concepts.
 



	What Students Will Do:

· Learners attempt to write ten minutes' composition using the new words.
· Learners attempt to read more excerpts and stories as a way of refining their vocabularies
· Learners with difficulties comprehending the concepts create time for an extra lesson on the topic.



	Accommodations/Differentiation

	· Students with Special Needs or IEPs:
I will use various teaching and learning aids like audiovisuals, charts, and flashcards bearing the new words as means of accommodating learners with disabilities and special needs.
· English Learners:
What will you do to support students whose first language is not English?
Again, I will use simple English as a language of instruction during the lesson. Further, I will try to translate some words to other languages to help second English language learners have a clear grasp of the concept.

	Lesson Rationale/Justification

	Principles of Research/Theory on Learning and Teaching:

The lesson was based on the cognitive theory of teaching and learning.  Having known that learning is much on the cognitive skills, the lesson dwelt much on the evidence-based practices like the clarity of the lessons’ goals and objectives as well as questionnaire practices to check on the progress and understanding of the learners.




	Assessment Guide: Formative/Summative Assessment (Evidence) of Student Learning 
How will you know whether students are making progress toward the lesson goals and how will you assess the extent to which they have met the goals? Use the chart below to describe and justify at least two assessment strategies you will use in your lesson. Note: Formative Assessment is done during the lesson and may be formal or informal, while Summative Assessment is done at the end and is usually formal.

	Assessment Strategy #1: 
To check on the progress of the learners, formative assessment was used. Here the learners were given random questions in class based on the new concept. Learners were able to carry out the tasks in groups as well as on an individual basis which the teacher corrected there and then hence a better picture of learners' understanding of the lesson.

	Alignment with Lesson Goals:
The formative assessment proved to be efficient in line with the lesson objectives. As stated earlier, by the end of the lesson, learners were required to pronounce the words correctly, derive the meanings of the words as used in the passage, and use the new words to come up with grammatical sentences. Therefore, formative assessment facilitated one on one interaction and clarity of the challenges in learning the new concept thus achieving the lesson objective of providing the meanings of the new words.


	Evidence of Student Understanding/Skill:
The students demonstrated their understanding of the lesson by pronouncing the new words correctly. More importantly, the students came up with correct and grammatical sentences using the new terminologies.
 

	Feedback to Students:
I will consider marking the student's random assessment tests in a class by highlighting for them their mistakes as a way of triggering their curiosity on attempting more excerpts to get the correct answers.

	Assessment Strategy #2: 
Summative evaluation assessment is another effective way of checking a learner's progress. The assessment evaluates a student's skill of acquisition and academic achievement at the end of a course or unit. Concerning our lesson, learners would expect this type of assessment by the end of the course to determine their broader understanding of the course concepts.

	Alignment with Lesson Goals:
Summative assessment is in line with the learning goals and objectives. For example, the assessment examines the objective of the learner's ability to learn and understand English as a language.


	Evidence of Student Understanding/Skill:
The summative assessment gives a broader concept of the learner's progress of the lesson by offering a consolidated report on the learner's progress. The consolidated report helps students and teachers ascertain the learner's progress concerning the formative assessments.
 

	Feedback to Students:
Summative assessment provides feedback on the learner’s progress at the end of a course. For example, the assessment makes learners have a broader understanding of their progress hence instilling the urge for more effort.






